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To meet the increasing demand for information on current high interest
topics and trends, the ERIC Clearinghouse on Handicapned and Gifted
Children develops an annual series of fact sheets as one of its user
services products. The fact sheets are designed to present basic
information on specific subjects following a question/answer format.

The fifteen fact sheets in this series were produced during the FY 81
contract year. They have been compiled in a single document for
convenient entry into ERIC. Five of the title¢ (those -marked on the
Table of Contents with an asterisk -- *) are new titles; the remaining 10.
are revisions.
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THE ADMINISTRATOR’S ROLE
IN THE EDUCATION OF
GIFTED AND TALENTED

CHILDREN

»

Why should local district_administrators be concerned
with the education of gifted and talented children?

*

Special education programs for the gnted and talented are an

essential part of any school program that recognizes and re-
spects indwidual dfterences among its pupils Aithough the
teacher plays a vital role in identifying and providing appro-
priate instruction for the gifted chid in the classroom the
admirustrator serves as the motivator of people (staft com-
munity, students, parents) ard the promoter of a practical

" flexible, and meaningtul program

ERIC

Aruitoxt provided by Eic:

How can the administrator accomplish these tasks?

The administrator can provide opportunmfs for ongoing staff
traning on such topics as currniculum development and new
trends in teaching the gifted student, and establish a mechan-
1is5m to monitor and evaluate ‘the appropriateness and ef-
fectiveness of the program sc -at modifications can be made
as needed

Where does the.administrator begin when developing an
education program for gifted and talanted children?

An effective plan ot action bedins with identitying the need
for and purdoses ot special programs and services for the
gifted and talented The following sequential stages should
be considered

e Exploratory stage

e Inutiatory stage
@ Goals and objectives stage

e Program pianning stage

o Personnel development stage

e Evaluation and budget stage

Shou'd the administrator be concerned with state and
focal policies addressing the gifted and talented?

The school district and b\@l:g administrator intent on estab-
tishing and mamntaining 4 program for gifted and tale.ited
siudents must be aware not only of current tederal. state
and local policy affecting these children, but of previously
established policies as well Because this country’s invalve-

* &

e

ment in the education of the gifted and talented has been
more passive than in other. areas of exceptional child educa-
tion it 1s easy to overlook past actvities However, admini-
strators who ignore this past wlil undoubtedly repeat it, thus
running the nisk =* establishing programs that are doomed to

fature ) . /

Should the administrator become involved in needs
assessment?

.While the components of a needs assessment are varied and

the actuat surveying tasks may be undertaken by various
personniel, the administrator shouid be involved in the formu-
lation of the needs assessment instrument and in the analysis
of data collected Needs assessment data may be used to
set priorittes, effect compromise, and develop a budget
based on availlable funds, as well as to propose additional
monies based on need These data may also be used as a
rationale for program development

How does differentiation of instruction affect administra-
tive responsibilities in the area of the gifted and tslented?

The use of ditferentiated instructional techniques 1s a major
component of etfective educational programs for gifted and
talented students For the most effective use of differentia- -
tion, administrators should assess ther individual cistricts
and develop an accurate profiie of the gifted and talented
school age population Needs assessments undertaken to
determine instructional priorittes should then be analyzed
and divided into component parts Each component may then
be matched with the type(s) of differentiited instructional
approaches constdered appropriate to meet the educational
needs of identified chiidren Within this context, different:-
ation may be viewed not only as a teaching strategy, but as
an administrative techmique that will tacibitate education

Should the administrator be involved in the screening
and identification process?

itis generally agreed that identification of gifted and talented

students should occur as early as possible in ther school
careei and that it should be continuous, make use of mul-
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tiple critenia and involve a variety of pro’ess:onéts The ad-
ministrator should assure that personnel with expeftise in
spgu fic areas of program function are involved in the screen-
g and identification process. the deveiopment of instru.
ments and the implementation of the program

Should separate prog'ra,ms be designed for gifted and
talented childrer; who are also culturally different and/or
handicapped?

Many of the faclors to be considered” wher planning pro-

" grams for the culturally diverse gifted are the same as those
for other gifted chidren The degree of attention tha: must

be paid to some of these factors however may dmer‘For
exampie, program planners should aiways consider ¢he
characteristics and needs of the individual Attention tc needs
that are not ben'ng met or cannot be met in the regular ciass-
rocom IS also very important Aithough there is stif much to
be learned about how to educate children .vho have excep-
tionai ability 1n some greas and exceptional deficits in others
there Is a sufficient knewledye basea to support deveiopment
and implementation of programs for gifted handicapped stu-
dents As in any eifort to bring ibout institutionai change,
pecple who will be affected by the change, such as profes-
sional personnel and parents, shc uld be corisuited at every
level of program developmein—screening. identification
and educational planning and instruction

“Should the cdministrator strive to work with parents when

nEK

Aruitoxt provided by Eic:

establishing a program for gifted and talerted children?

Although fostering positive working relationships requires
time and effort by both parents and administrators, an ef-
fective program of parent.involvement 1S one 11 which
parents are regarded as an essential element of the educas
tional service delivery system Optmally. parent involvement
should be _an established pohicy of the schoot district The
administrator should keep in mind that parents can provide

valuable information about therr gifted child that can be used .

in edurational programming Also, parents who are involved
in the: child’s education program are its best advocates

How does program evaluation atfect thd administrator’s
responsibilities and decisions?

Program evaluation- provides information useful in making
decisions_ about the future of gifted programs at local state,
and national leveis In evaliating prc grams  the administrator
should he concerned first ot ail that the program show menit

<

+

to its participants as weill is its observers and second that
a defensible procedure be followed for setting up the evalu

ation design and gathering needed data ;n terms of making .,

decisions ahout gifted programs most administrators are
interesfed 1n addressing two major questions

1 How effective are the processes by which the program
was set up in terms of continuing the same program de
sign for another year?

2 What has been tne benett of the program to indwidual
students and to the student popuiation as a whole?

What should the administrator be concerned with in es-
tablishing & budget for a program for the gifted and
talented?

Two basic considerations should be addressed First the
budget shouid be viewed as an equal partner with the instruc-
tional components of the program Second. budget consid-
erations should be examined in light of the imphcations for
. the totai budget of the school district Schoot boards. with
adminsstrative assistance set prigrities for educational expen-
ditures and one poorly constructed budget item could well
mean the defeat of the total budgét
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In the context of fiscal ana programmatic accountabilny, the
1ssue ot cost effectiveness in refation to ~ducational services
for the handicapped has become a criticai one Special edis-

improve services to handicapped chidren are increasingly
calied upon to justity the outcomes of educatonal programs
and to cite facts and figures supporting their effectiveness
_Closer Look (1980) commented

- Itmay seemr tke a paradox, but to save money it's often
! necessary to.spend it This 1s particularly true when it
’ comes to education and training programs tor peopie
with disabilities The combined savings resuiting frem
taxes recovered from earnings. ncome mamntenance
. feductions. and nstituttonal avoidance indicate that
: education 1s a solid investment The cost of depen-
dency in most cases far outweighs the cost for devel-

oping independence (p 5)

Despite clear evidence to support this position, the federal
government in 1975 spent approximately $111 pition {nearly
the total budget of the U S Department of Health, Education
and Welfare) on dependency-onented program= (1 e . income-
maintenance, medical. and oher maintenance programs),
while spending only $3 bilion on independence-oriented
prbgrams {19/ education ‘rehabiitation uirect service pro-
grams) (Bowe, 1980)

The tollowing studies are illustrative of the long-term cost
effectiveness of special education services They point over-
whelmingly to the fact that the earlier intervention takas place,
the greater the cost etfettiveness in terms of human produc-
tivity and community savings

2

.

e Recently. the cost of .providing special education inter-
vention at various age levels was caiculated (Wood, 1980}
The total cost per child to age 18 for four entry ages was as
4 follows . -

(a) intervention at birth— $37.273,

(b)irtervention at age two—$37 600

(chintervention at ae six—$46.816,

{d} intervention at age six with no eventual movement to
regular education—$53.340

Thus the cumulative cost 1s actually less the earlier the in-
tervertion begins

ERIC .
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THE GOST EFFECTIVENESS OF .
. SPECIAL EDUCATION

cators and other advocates seeking to retain, expand, and .

e Longitudinal data on children who hac participated in the
Perry Preschool Project {Schweinhart & Weika® 1980)
showed that they had made significant gains by age 15
T ese childran were more committed to schooling and
were doing better n school than Chidren who did not
attend preschool They scored higher on reading, arithme-
tc. and language achievement tests at all grade levels,
had a 50% reduction in the need for speciai educaton
services through the end of high school. and showad less
antisocial or delinguent behavior outside the school setting
This study found that when schogls nvest about $3.000
tor one year of preschool education for a child, they im-
mediately begin to recover therr investment through sav-
ings in special education services Benefits inciuded $668
from the mother's releas2d time whil@ the chid aitended
preschool, $3.353 saved by the public schools because
chidren with p-gschool education had fewer years in
special education and- were retained for fewer years in
grades, and $10,798 in projected iifetime earnings for the
child )

e In ano.her recent study (Fredencks, Anderson, Baldwin,
Grove, Moore, & Beard, 1978). 65% of the vanance in

- gains made by two groups ot severely handicapped stu-
dents was attributed to the nuraber of minutes ot classroom
instruction provideéd each day
. Is

e A recent review of statistics conducjted by Rehabiliiation
International (196 1) in cooperation with the Umited Nations
pointed out that “the litetme earnings of mildly retarded
adults 1s many times the cost of ther education—gaimost
6 1. adjusted for the percentage employed Educational
services can therefore be just:fied on the basis of earnings
alone "

¢ Braddock (1976}, using the conrept of educational pay-
back, caiculated that income taxes alone generated from
ganful employment of a wisually impared person could
produce savings for the community ot $16.304 If savings
from the tack of disability income mainterance were added
to this figure, total saviigs would be $61,144 tor each
visually handicapped persor Long-term sawngs for
speech ympaired persons totaled $87 076 and for midly
retarded persons, $441,289

-
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o A US General Accounting Office report cited in Czser
Look (1980} estimated that with vocational traning, 7£% ’
o! physically didabled students and 90% of inentally
retarded students are capable, at mimmum, ot working in -
a sheltered workshop environment

- Menolascipo (1878) pointed out the increasir3 nterna-
tional trend toward close monitoring of service delivery and
d'screte cost/service benefit studies as an integral part of
all budgetary corsiderations in programs for the handicapped
"This cost/service benefit dpproach will cause a renewed
focus on the consefvation and marirmzaton of human re-
sources as worthy of our societal and professional time
effort. and finaricial resources The go [are those] of
creating responsive ant accepting communities that support
the growth ot handicapped indviduals " (p 173}
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- ADVOCACY AND SELF ADVOCACY FOR
DISABLED PERSONS

Pruittex: provided by e [

What is meanrt by advocacy?

Child or citizen advocacy 1S a relatively ney ap-
proach to helping persons with disabilities or per-
sons in potentially harmful situations It means
acting on their behalf. or n therr support It defip,
itely does not mean charity The goal! of advocaCy
shoutd be to help people act on their own behalf
to the extent that they are able

Who can be an advocate?

Anyone, with an interest and a commitment—a
friend, a parent, a teacher—can serve as an ad-
vocate Advocates need rat be formally ap
pointed, although they sometihes are s

Are there ditferent kinds of advocacy?

Basically, advocacy can be divided into indwidual
and class advocacy Individual advocacy involves
a one-on-one situativnn  while class advocacy
focuses on larger issues of policy Frequently.
both individual and class advocacy are needed to
be effective .
What are some types of individual advocacy
activities?

Individuals’ can become advocates in many situ-
ations, including tutoring a disabled child accord-
ing to the teacher's guidelines, helping & disabled
pers2n find accessible restaurants, theatres, and
stores in the community, working on independ-

. ence n using buses or subways. and spending

»

time with a group home resident

™~z
What kind of class advocacy efforts are there?

Class advocacy approaches might center on mon-
itoring aspects of a scheol's comphiance with The
Education for All Handicapped Children Act and
attending schoot board meetings where policy is
determined. pubhcizing the access needs of the
disabled in the community and compiling a list of
accessible facilities, advocating accessible buses.
subway cars, and stops - and testitying at a zoning
hearng in support of group homes in the com-
munity

What are some.guiding principles for advo-
cates? .

o Gear your efforts toward helping disabled
people become more self rehant and free from
dependence on chanty

o Try t6 understand the disabi@éd person’s feel-
Ngs and experiences based on his or her own
words and accounts

e Do not pity the person, but feet free to express
anger about dehumanizing conditions and
attitudes

e_Be assertive .

e Expect and be able to withstand criticism and
resistance

What types of knowledge shou'd advocﬁes
have?

They should B}

e be famihar with existing federal and state laws
and their imphcations for the disatiled,

e learn the poltical strategies of advocacy such
as demonstrations, fetter writing, negotiations,
legalactions, and boycotts, -

e be aware of local and natiorfal support groups
that offer advocacy training or assistance

What characteristics are important for effective
advocacy?

e astrong commitment to the individual(s) in need
ofadvocacy,

e a'vanety of skils, including assertiveness and
the ability to solve problems and faciitate com-
munication, i

e legtimacy. 1e . the approval of the client, the
right te speak for that person's interests

o .

What is self advocacy? .

Self advocacy stresses the need fo the indiyidual

to safeguard '4s or hgy own rights Consumer

organizatons, such as gwe ‘Avnencan_Coalmon of

Citizens with Disabiities and Peoplg First Inter-

national, are_in the forefront of the movement

Advantages of self help grcups are numefous

Costs are minimal, usually coming from donations

L)
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rather than grants or fees Such groups frequently
fill gaps in community services-to cisabied per-
sons Most impcrtantly, they meet the basic need
for oeopfe to gain support from others like them-
selves
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LEARNING RELATED VISUAI‘.? PROBLEMS

What is vision?

Vision 1< a cogrutive act which enables us 10 look at an object
anc not only identify it but to deternune where it is its, » @¢
its distance from the observer its rate of movement ts tex
ture and everything =lse that can be determined by visual
mnspection Eyesight which invoives the sensory ability of the
eye to distnguish small detals 1s only one component of
visSion

it has been estimated that 75 to 90°% of all of classroom
learning comes to the stucent via the visual pathways If there
IS any interference with these pathways, the student will
probably experience ditficulty with learninf tasks

What visuai skills are needed for school achievement?

Eye Movement Sxills (Ocular Motility) To obtain the greatest
amount of information in the shortest time and with the least
effort. the eyes must be able te scan with speed and control
It eye movements are slow, clumsy or uncoordinated—é g
if the eyes jump, miss, ‘stutter or lose their place on NStruc

tionai materals—the amount of information obtained wilt he
reduced

Eye Teaming Skills (Binocularity) The human visual system
1s designed so that the paired eyes and all of ther recipro
cating muscles work as a team Al judgments of spatai
onentation relatonships, depth perception and more im-
portant the imrmediacy and accuracy of clear single vision tor
almost every object or symbol depends on the pared action
of the eyes

Eye-Hand Coordination Skills This abiity and any proficiency
a child may attain in this area i1s dependent upon the use
practice, and integration of the eyes and the hands as paired
learning tools Out of this practice emerges the ability to make
visual d:scriminations of size. shape texture and location of
objects This skill 1=, developmentally essential and prepara-
tory to bothreading and writing

visual Form Perr sption (Visual Comparnison Visual Imagery,
Visuahzation) The child’s first symbols are images and pic-
tures which allow him to mentally hoid fleeting reality This
skilt of visual imagery allows the child to relate primary ex

4
periences to the pictures and words seen on the printed

page Skiiful action in the prdv:ous three areas provides per
ceptual information that permits the translation of object size
shape texture locaton distance, and sofidanty into under-
stood pictures and words Visial form perception is @ denved
skifl not a separate and independent ability Its ultirmate pur
pose 1s the immediate and accurate discrmination of visibte
hkenesses and e;iferences SO comprehens:on can be mme
diately followed®y appropnate actfbps *

. ~

How are vistial problems evaluated?

A comprehensive analysis of . persen's wisual turi uonIng
shaujd include an eye health evatuation: measurement of
visual acuity and refractive status [nearsightedness, far
sightedness, and astigmatism} Of equal mmportance the
analysis must determine how both eyes work together as a
team, how the eyes am and focus toget;eu. and how well

‘clear single vision can be sustained. especially at a near-

point reading task With the underiying philosophy that visioa
IS a process involving an input, a computing an output, and
then a feedback @echanism, the goal of the analysis shquld
be lo determine whether the visual system s effectively
processing information As vision 1s used to guide steer, and

appraise'what we do n our everyday lfe. the analysis should

be done under natural conditions, without the use of any
cyclopelegic (paralyzing) eye drops

How are visual problems treated? ’

Optomretnc treatment for a vision dysfunction mav include the
use of lenses. prisms vis'al training programs and develop,
mental vision gindance In addition specific recommenda
tions may also be made concerning general health and nutn
hion v

«
.

" What are the clues 1o look for when a wsua-‘prqbiem 1$

suspected?

The following ciues to classroom visual problems were com
piled by the Optometric Extension Program Foundation Inc
Children abserved to exhibit these sighs should be rmprrpd
fora devehpmemdl vision evaluation

i
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1 Appedrance of Eyes
¢ One eye *urns in or out at any hime
e Reddenac eyesorlids

Eves tear excessively

Encrusted eyelds

Freguent sties on hids

L ]
t
[ ]

Is

« Comgiaints ***aen Using Eyes at Desk

w Headached in foreread o- temples

e Burning or itching atter readina or de<k work
o Nausea or dizziness

o -Print blur® atter reading > short {me

.
3 Behavioral Signsof Visual Preblens b
A t1Eye Movement Abiities (Ocutar Motility

4

‘e o o & 6 & s o

Head turns as reads across page

Loses place often duriwg reading

Needs tinger or marker to keep plar o

Displays short attention span in rearing or copy:ing
Too frequently omits words

Repeatedly omits * small” worus

Writes up or down hilt on paper 3
Rereads or skips lines unknowingly

Orients drawings oorly on page

B Eye Teami., “hhties (Binocuiarity;

Compilains of seeing double {diploDia; «

Repeats lgtters withuin words

Omits letters, numbers, or phrases

Misahigns dlgttg In number columns

Squints, closes or covers one eye

Tilts head extremely while working at desk
Censistently shows gross postural dewviations at
desk activties

C Eye-Hand Coordination Abilities

.Must teel thimgs to assist in any nterpretation re-
quired _

Eyes not used to ' steer’ hand movements (€ <t“eme
lack of onentation placemant of words or drawhngs
on page)

Wrntes crookedly poorly spaced canno' stay wn
ruted hnes v
Misaligns boath trorizontal and  vertical serie of
numbers

Uses his hand or fingers to keep his place on the
page -
Uses other hand as ‘soacer 10 comro} spacng and
alignment on page

Repeatedly confuses left-nght direcfions

mr— s

D Visual>Form Perception {(Visual Companison  Visual

'maqgery Visualization)
Mistakes words with same or similar beginnings

o Falstor .cognize same woard i next Sentenos

o Reverses letters 4ANd or words i1 whlfag o !
sopying

o Confuses likenesaes and mingr ditferend e

e (onfuses same word in same Sentence

o Repedtedly _onfuses simaldr Seqinnmings and endr s
o words

s Fatstovicualize whatls read edther sdenldy or orally

o Whispers 1o self tor rentorcemen' witde reading
silently

e Returnsto dranirg wth tingers to deCide hkes ard
differences *

£ Refractve Status (N rsantedness Farsights 30es

Focus Prablems et.

o Comprehension reduces as reading
loses intérest too quidkly %

o Mispronounces simiar wods s continues reading

e Binks excessr ely at desk tdsks and or reading
not elsewhere

e HoOIds boOk toc ciosely
surface - .

e Av0ids all possibie near-centered tasks -

¢ Complains of discomfort 1in tasks that demand visual
interpretation

« Cinses or covers sne ey Qhon reading or dong
.ask work

e Makes er.0rs in copynyg from chalkboard to paper
on desk -

e Makes errors 'n coupying from reference hook Jo
notebook

e Squints to see chalkboard Or requests to move
n~arer

e Fub. eyes during or after short periods of visuai
activty

e Fatgues easily blinks to make chatkboard cles up
after desk task

centinued

face too close to deske

RESOURCES

Amencan Optometrc Assocuation 2473 N Lnaberg Bled
St Lous MO 63141

College of Optometnsts i Vision Dewelopment PO 8o,
285 Chula ista CA 92012 =

Optometric Extension Program Foundation Inc 1968 Dun
can, Ok 73533 wision Informaton Ca‘alog, Educator -
Checkhist Observanie Clies to Classroom Vision Probiems

Vision aricd Learning Disability Edited by Tole N Greenstern
O D Ulbrary of Corgress Catalogue Card Number 4
46150 or Amernican Optometnc Association

Vision—Its impact on Learning Edited by Robert M Woln
O D 1978 Specal Chilg Publicativtis a Dwision of Jernie
Straub Publishing Co 4535 Umidn Bay Place NE Seattle
WA 38105 :

Prepared tfromoinformation supphed by Doctors Mariyn Brenne Heinke and Robert M Greentn g
Fellows Colleye of Optometrists in Vision Development-
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SERVING THE LD STUDENT IN A
VOCATIONAL EDUCATION CLASSROOM

What difficulties do learning disabled students faze in a
vocational education classroom?

They may havé difficulty with academic tasks such as reading
and winting Following directions and understanding lectures
could be hard for them As a general rule, they forget more
often than other students They may learn how to san swood
one day but not know how to do it the next day In class they
may appear restless-and not pay attenton Somehmes they
will fail to foc.us on therr task

In Puzzied About Educating Special Needs Students Lioyd
Tindall describes a typlcit lear yng disabled student

We are 1n a socationa! agriculture classroom in late
March as the i tructsr explains how to prepare a corn-
planter for spring planting A cornplanter from one of
the student's farms 1s In the shop awaiting preparation

The instructor asks the class to read a section of the
cornplanter manuai silently Tom reads. for abou! a
minute and then starts bothering the student nmext to
him After being asked to continue reading. Tom reads
for another 30 seconds and anain botners his neigh-
boring classmates The instructor asks the students to
st the necessary tasks on paper Tom has trouble hst-
ing the essential tasks He cannot identify the essen-
tiai tasks to be performed His thinking 2ppears to be
disorganized His handwriting v poor Some of his
letters are reversed a "'b” replaces a 'd He has
skipped words We aiso observe that Tom i1s easily 4is-
tracted by noises out®de the classroom He does not

_seem to have the ability to tune out even minor distrac
hons

When dismissed to go to the shop to perform the
tasks fom appears to be clumsy and awkward He ex-
hibits poor coordination, especially for a siudent in the
12th grade After arnving In she® Tom cannot re-
member his task e 1S to grease all the zerks on the
carnplanter He does not remembex where the grease
Gunislocated or how to fll the grease gun

How can | teachthem?

The most mportant thing about teaching learning disabied
stude 1ts s to locate therr strong points Fing ther learning

ERIC

Aruitoxt provided by Eic:

on

style Visual learners ke to use their eyes aﬁ'gmcture items
in ther min@ They tend to close therr eyes or glance at the
celing when they ..re trying to “er.ember Such students can
be helped with visual aids such as pictures, flashcards and
chatts Movies, videotapes, and overhead projectors can be
useful Important points should be written on the blackboard
The students should be encouraged to visualize words and
concepts in therr minds

Auditory learners tend to mhove therr ips or whisper as they try
to memorize They can benefit from NQ classes taped.
since the more they-#efen the better they remember They
aiso absorb information by talking about therr work and ex
plaining it to others

Tactile learners need to learn by doing They can sometimes
be seer counting tems on their fingers or feeiing the equip
ment Hands-on experience should be provided to them as
quickly as possible When you can. let them touch the items
you discuss in lectures Let them bulld models or rephcas,
when possible Work experience and simulateu work ex-
perience will help them .

M‘ost’stﬂcterjts will bene’it If you organize your class so they
can learn-throtgh l@enmg‘ looking and doing

R ’
What are some of the accommodations made for learning
disabled students in vocational education classes?

.

1 Some learning disabled students need extra time to prac-
' ~e on the equipment They may need a lighter workioad to
have more tme free for homework If a student needs more
individual ins*-uction than others, consider hiring a teacher s
ad, finding a volunteef?ﬁ‘"ﬂye community, or asking one of
your better students to provide tutoring

2 Think about the afrangeme:  “f students in your class
Some pupils tearn t If they s, close to the teacher For ex-
ample some m‘h& watch the teacher's lips and face as
they talk Hyperactive students might feel more secure
seated by the door, so they can leave without disturbing
others Clumsy students may do better wgrk on the outer
edge of a group of students s0 there 1 tess hkebhood of
bumping into others if they have trouble paying attention or
are disruptive they may need a private place to work you
may want to place them in a corner and put up @ pdrution

T

-



3 Some learning disabled students have ditficulty writing it What are the laws that involve mainstreaming learning

- may be hard for them to take notes or to copy from . lack- disabled people in vocational education?
board due o visual-motor problems The, may want to lape Sec ion 504 of the Rehabilitation Act of 1973 specitic ally
the class borrow another student s notes, or hdv.e another mentions learning disabled people Programs which recene '
student copy notes for them using carbon paper *Oral reports

feaeral funds may not discriminate aganst learning disabled
~ 3] :
cen“be substituted for wnitten papers and tests can be given students N admissions o1 placement and must provide rea
orally

sanable accommodation » -
PL 94-14> The Education for All Handicapped Chidren
Act states that all handicapped childien are entitled to a irge
appropriate education Vocational education classes re
¢learly mentioned i this law People with specific learning
disabiitties are included i the legislat.on :

-

4 It students have difficuity reading the special educa on
department of your school may be able to help them Until
their reading level 1s raised they can be taught through lec
tures demonstrations or asking another student to read to

them
he Vocational Education Act of 1976 (PL 94-482 Title 1)
5 Students with language difficulty ‘wvili be helped by being says that 10°, of all funds allocated to each state for voca
provided a list of new terms to be studied before class They tonal traning must be spent on the cost of services, pro-
may need to learn how to licten They may not understandthe wrams and @~hvities for handicapped people School systems
meanings of gestures or dif,erences in tone o! voice or speed muyst apply to states for their share of the money
ot delivery Explain these to them Help them to separate ) o
vital points from unimportant ones Is it possible for learning disabled people to successtully
complete vocational education classes?
€ An organizgd well detivered lecture will help your entire yes many learniny disabled people~are ntelligent coord:
class espen?ﬂy your LD students Speak slowly and Clearly nated and sociable Each learmurg disabled person has
Caretully pronounce new words and ask students to repeat‘ unique strengths and weaknesses peo‘mpjmm learning dis
them Empha<ize your man ponts Encourage students:to abiies can deveJop good study habits ‘which make them
ask questions or ask the teacher to r@p(?a! it thev do not ur qood students They must make, an extia effort to overcome
derstand N ther handicap This extra effort can make them valued em
\1 ployees b
7 Students having difhculty in math may nee cak ul.a\?vrsk . .
-+ \‘ R
8 Many LD people have ditticuity thinking in a logical way " REFERENCES
and compieting their thcughts Just as they have ditficulty Gillet P Career Edurat'on Academic Therapy Publications
* * maying 4ttention to the outside world they have difficuity 1978 . .
i following their own thoughts How, can you help them oroan- Tindall LL\W Puzzled About Educating Social eds Stu-
1Ze? Listen to them think aloud Hor example you Can ask dents? A Handbcok on Modifying Vocatiopef Curncula for
trem to des’pnbe something theyt have just learned to do Handricapped Students Wisconsin cational Studies .
Give them tadks that make the:n drganize Ask them to or- Center é!mversny of Wisconsin, Madison 1980, 7¢ 134 7
gapwre ther notes organize thewAvork area and cr eve' to Wasburn W Vocational Mainstreaming Academic Therapy
plan something for the class T Pubhcatons 1979

~

- Prepared by Dale Brown Pubhc Information Sbecnal:st
President s Committee on Employment of the Handicapred
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CAREERS IN SPECIAL EDUCATION
' Fact Sheet .

What is the future outiook

.for jub opportunities in special education?

Recent. developments involving the handicapped

and gifted have broadened the career possibdi- .
~ties in special education and related services

Advance. made in medical science have in-
creased the hfe expectancy of chidren who are
bom with serous health imparments, mental
retardation, nr visual, hearing, or physical hand-
caps. The recent coaiticr of parent and advocate
groups has helped establish the nght of hand:-
capped and gifted chidren to be educated and
prepared for a contributing’ interaction with soci-
ety. Court rulings and federal and state legislation
h#ve ordered that appropriate and equitable edu-
cation programs be provided for all children and
that colleges and unwvarsities train the needed
personnel. The current trend toward deinstitu-
tonalization has resulted in more disabled aduts
moving out of institutions and into the community !
with less restrictive environments

The many improvements of technolegy, adap-
tive-equipment, devices, and materials have made
for more mobility and independence on the part of
the handicapped. Many people who have learning
problems or sensory mparrments have proven
themselves able to perform responsibly on the job
and to get along amiably with feliow employees
Heightened awareness and greater sensitivity on
the part of society toward the hagdicapped has
resulted in more nonhandicapped people beng
willing to invest themselves in the field of special
education.

What careers would allow me to work
directly with exceptional chiidren and aduits?

The following careers or avocations provide drect

contact with exceptional chiidren or adults

¢ Preschool. eiementary, secondary, or post-
secondary level teachers of physically, men-

j”'tall'yf'&fémotuonany handicapped or gifted and

talented chiidren.

*

Are there careers in the field

e Teacher aides, classroom ass'stants, of para-
professionals who help teachers implement the
daily educational program.

e Physical therapists, occupational therapists,
counselors, speech clinicians, school nurses,
home wisitors, social workers, and psycholo-
gists who diagnose or provide educational
prescriptions in specific skill areas

¢ Resource room teachers who work with learn-
ing or behavior problem chiidren needing occa-
sional help. ’

+ Administrators and staff of public, private, and
residential schools, hospitals. state instituzions,
Gay care centers, sheltered workshoos, qroup
hoines, and Gommunity recreational facifities

of special education where direct services
are not part of the job?

There are other caresrs people may have which
ultimately benefit the handicapped or g'fted popu-
lation, though they do not work directly with these
chidren or adults. Such occupations would in-
clude the following

e Teacher trainers in colleges and'universities

e Consuiltants to claesroom teachers

e Inservice directors. : :

e Parent counselors. '

e Curriculum developers

e Researchers—medical and educational

e Authors, editors, and publishers of professiona!
literature and instructional materials

e Designers, producers, and manufacturers of
such adapltive equipment as prosthetic devices
hearing aids, wheelchars, hydraulic bfts, and
braillers

-

e Professional organization staff (6 g The CouR-""

ci for Exceptional Children), parent organization
staft (e g, Naticnal Association of Retarded
Citizens), and busness enterprise (¢ g, Amern-
can Printing Hous 2 for the Blind)

e State and federal agency statf members

FACY
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THE ARGUMENT FOR EARLY INTERVENTION

Whet is early intervention?

Early intervention usually means discovering problems ard

” doing something about them before a child's development

C

|

and learming are seriously, perhaps permanently, atfected
Early help can prevent other deletenous conditions from de-
veloping and can lessen concomitant diffi~:iues such as
family upheaval or disordered emadtional reactions of the child

Learning specialists beleve that skill development is related
to both a state of readiness ard an opportunity for learning
a given skill Timing of the intervention becomes particularly
important when a chiid runs the risk of missing an opportunity
to lear. during a state of maximum readiness If the “ieach-
able moments™ or rebdiness stages are not taken advantage
of, a child may have difficulty leaming a particular skill at a
later time Karnes and Lee (1978) noted that “orly through
early identification and appropriate programiig can children
develop tnenr potential” (p 1)

How much d7s early intervention cost? ;

Attempts to'compare the cost of early cial education
services to both nonhandicapped and schoolf#yed programs
have been complicated by various factors, including age of
population, amount of direct serwce tme, amount of volun-
teer time available, building costs, and the individual needs
associated ‘with spacific handicapping conditions However,
a recent report found that an average of several current pro-
gram figures was about $2,200 par child per year This
figure does not necessarily reflect building costs 1t compares
to a national average per pupil expenditure for school-aged
nonhandicapped children of $2,060 per year and for school*
aged hq{nducapped children of over $4,000 per year (Gar-

“land, Stone, Swanson, & WOodruff 1980)

+

Is early intervention cost-effective? 7 .

Preschool programs have been shownto create savings from
$9,000 to $10.C00 per chid for the cost of his or her educa-
tion to age 18 (Garland et al, 1980) Through a sophist-
cated cost/benefit analysis of the High Scope Project.

17

Webér. Foster, and Weikart (1978) found that the benefits
of the preschool services provided by this project outweighed
the costs by 236 %.

Webeg et al (1978) reported that children who participated
n tﬁ;prlantu Perry Preschool Project had a significantly
reduced need for special services or grade retention later in
therr public’ school years They reported taree signicant
types of cost/benefit from the early intervention

1 A substantial portion of the total costs of the preschool
project were recovered from savings which resulted
because students who had preschool education re-
quired less costly forms of education as they pro-
gressed through school than comparable studerits who
did not have pres~hool—they required less spec:al
educatlon an! noinstitutionalized care

2 “Students who had preschool education had higher
projected Ifgtime eamings than students who did not
have preschool education (The ifetime earnings pro-
jections were based on the students’ educational pro-
gress in school, family background, and 1Q scores }

3 The value of a parent’s time released as a result of the
child attending preschoo! was constdered an economic
benefit (p ix)

In another report (Schweinhart & Weikart. 1980), longtudinal
data on children who had participated in the Ypsilantt Perry
Preschzol Project showed that they had made significant
gains by age 15 These children were more comuutte- to

schooling and were doing better in school than children who .

did not attend preschool They scored higher on reading,

- anthmetic, ar.d language achievement tests at all gradelevels,

had a 50% reduction in the need for special educatan serv-
ices through the end of high school. ana showed less ant-
social or delinquent behavior outside of school This study
found that when schools invest abou! $3,000 for one year of
preschool for a child, they immediately begin to recover their
investment through savings in spaecial education services
The benefits inciuded 8668.from the mother’s released tir-
while the child attended preschool; $3,353 saved by tr
public schools because children with preschool had fewer
years in special education and were retained for fewer years
in grades, and $10,798 in projected itetime earmings for the
chid,

il
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Calfornia Superintendent of Schools Wilson Riles stated
that preschool education programs are cost effective be-
cause it i1s cheaper to nurture the needs of the young than to
pay the cost of rehailitation He told the 1980 annual meet-
«ng of the National Association for the Education bf Yourg
Chi.dren that it costs $1,000 annually per child for preschool
education in California, compared to $20,000 a year to keep
delinquents in a state institution and $11,000 to house a
pnson inmate

The Superintendent of Schools of the Madison Metropoltan
School District stated that the District supports eariy inter-
vention (a) because of the potential savings, since 50% of
the children in the Madison program graduate to regular edu-
cation or less costly programs than their previous special
educatior programs, (b) because the impact is greater at
younger ages when lhe chidren iearn more, and (¢) because
their paren_ts who are taxpayers need the services (Ritchie,
197¢)

»

A third-party evaluation of the eftectivengss of the federally

supported Handicapped Children's Early Education Program

(HCEEP) found that two-thirds of the graduates from the early
intervention programs were enrolled in regular education
classes {Stoc!., Newborg, & Wrek, 1976) Hayden (1977)
found that 34% of preschool handicapped children who had
been ehrolled in mode! preschool programs from 1969 to
1976 subsequently attended regular classes and were doing
well In another follow-up special education study of pre-
school gracuates. 65% were found to be making “‘normal
progress” within the regular education setting (Karnes,
Shwede! & Lew:s, 1980)

v

LY
"Recently, the cost of providing speciai education nterven-

tion at vanious age levels was caiculdted (Wond. 1530) The
total cost per chid to age 18 for four entry ages was (a)
intervention at birth—$37,273. (b) intervention at age 2—
$37.600; (c) intervention at age 6—3$46.816, and (d) inter-

¥

vention at age 6 with no eventual movement to regular edu-
cation—$53 340 Thus, the cumulative cost is actually iess
3 the eariier the intervention begins
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Weber, CU, Foster. PW ., & Wekart, DP An economic
analysis of the Ypsilanti Perry Preschool Projec Ypsiant
M! Hrgh/Scope Educational Research Foundation, 1978

Wood. P Cost of services in Garland, C , Stone, N . Swapson.
J . & Woodruft, G (Eds ) Early intervention for chidren with
special needs and ther famihes Findings and recom-
mendations. Interact 1980 ‘l
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THE HANDICAPPED CHILD

*

Why provide arts programs for the handi-
capped? "

Children’s handicaps can limit their exgeriences
and perceptions of the world. Arts experiences
provide an opportunity for children to sort
through the bulk of sensory inforination they re-
ceive and allow them to participate actively in
their sensory environments. The philosophy of
the National Committee, Arts for thé Handi-
capped has stated:

“Creative arts expefiences can be a power-
ful vehicle for providing beauty and joy to
children burdened by physical, emotiohal,
0" mental handicapping conditions. Recent
research indicates that increased achieve-
ment in sensory, psycho-motor, cognitive,
and affective skils may be obtained

through regular participation in arts activi-
ties.

What kinds of arts should be avallable to the
handicapped child?

Given the opportunity, handicapped children can
enjoy all of the performing and creative arts
available to the nonhandicapped including dance,
music, drama, poetry, photography, and pottery
.as well as painting, sculpturing, weaving, film-
making, jewelry making, and other itypcs of
crafts. Opportunities for viewing ac weil as for
partisipating in arts activities are important for
individuals with disabilities

Who should teach In arts programs for handi-
capped children?

The concept of educating handicapped children
in the least restrictive environment should be
incorporated into ther participation in creative
and performing arts. Artists and art educators
must be sensitized to the fact that the needs of
handicapped children are common to those of all

chidren With some traming, most nstructors
can adapt thewr programs to meet the needs ‘of
individual children Regular teachers, special edu-
cation ‘teachers, recreation workers, and parents
should acquire basic skills in the arts in order to
initiate and support children's artistic expression
For information about training programs, special
courses, and workshops, contact the National
-Committee, Arts for the Handicapped (see ad-
dress on re .arse side). NCAH is developing a
statewide arts for the handicapped inservice train*
ing program in each state, witha statewide Very
Special Arts Festival program as a major com-
ponent

What justification is there for in¢luding arts
programs in an educational curriculum for
handicapped chiidren?

Part of Public Law 94-142, The Educatnon tor All
Handicapped Children Act, stated, “Each state
and educational agency shall take steps to in-
sure that handicapped children have available to
them the variety of programs and services avail-
able to nonhandicapped children including art,
music, industrial arts, home ecoriomics, and
vocat»onMcation" {Section 121a23, Regula-
tions}) The rules and regulations governing this
Act go on to say that artistic and cultural pro-
grams, ant, music, and dance therapy may be
among the related services offered to handi-
capped children if they are required to assist the
child in benefiting from special education (Sec-
tion 121a13, Comment, Regulations).

What is being done to encourage artistic ex-
pression? .

The National Committee, Arts for the Handi-
capped has launched a program of Very Special
Arts Festivals at key sites thrcughout the nation
These festivais give handicapped people the op-
poriumty to sing, to play an instrument,

to




dance, to act, and to display their works of art
In some states the Very Special Arts Festivals
are held'in conjunction with the Special Olym-
pic3, thus providing an opportunity for handi-
capped people to share both their artistic and
physical accompiishments in addition, the Festi-
vals include a natioral wmservice training com-
ponent for regular ad special educators, arts
educators and administrators, state education
agency officials, and univer-ity personnel ‘

Are there any really good programs available
as models? )

Model artg programs which prowide quahty arts-
experiences for handicapped rhildren and youth
have been identified These model sites pro-
grams are national resources providing technicat
assistance to other art educators, special educa-
tion instructors, administrators, parents, cultural
leaders, and program directors ‘

NCAH ModekSites Programs.

Aris in Education

Central Intermediate Unit #10
RR#i,Box38

Philipshurg PA 16866

. The Children’s Museum, Bdston
300 Congress Street’
Boston MA 02210 . .

Chimb, inc. . .
2100 Stevens Avenue South
Minneapclis MN 55404

Creative Growth Inc
2647 East 14th Street
QOakland CA 94601

East Bay Center for the Performing Arts
- 339 11th Street
nghmcjxd CA 94801

r ) ‘

The Lab School of the Kingsbury Center
1609 Phelps Place, N W
Washington DC 20008

Model Secondary School for the Deaf
Gallaudet Colleqe

7th & Flonda, N E

Washington DC 20002

Rainbow Company Children’s Theatre
821 Las Vegas Bivd , North
Las Vegas NV 89101

Sara's Center
781 Middle Neck Road
Great Neck NY 11024 °

Where can handicapped children~experience
‘‘great’’ art?

More and more museums are designing special
programs for handicapped visitors These in-
clude special wheelchairs equipped with rotating
mirfors, brallle captions of . artifacts, telelype-
writers to enable deaf persons to ask questions,
captioned audio exhibits, and displays that can
be handled. Some mUSeums also offer classes
for handicapped individuals. Museums with such
special programs include the Boston Children’s
Museum, Boston, Massachusetts and tne Junior
Arts Center, Los Angeles, California. The Phila-
delphia Museum .of Art also has a special course
for visually handicapped adults

¢

RESOURCES

Natignal Commuittee, Arts for the Handicapped
1825 Connecticut Ave., Ste 418
Washington DC 20009

Educatiun Facilities Laboratory
ARTS

Box 2040, Grand Central Station
New York NY 10017
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What are some of the major iaws that guarantee rights to
handicapped individuals?

Some of the major pieces of federal legislation that specity

the rights of handicapped individuals are Section 504 Regu-

latons of the Rehabiiitation Act of 41973 (Public Law 93-
112). the Education for Ali Handicapped Chidren Act of
1975 (Public Law 24-142), and the Developmental Disabili-

ties Assistance and Bili of Rights Act of 1975 (Public Law 24-

103) N

How are people with handicaps protected against discri-
minatory practices?

in any brogram or activity which receves federal financial
assistance, discmination ts prohbited in

¢ Recrutment, advertising, and tﬁe processing of applica-
tions

k]
e Hiring, alterations in job status, and rehinng
e Rates of pay and other torms of compensation

e Job assignments and classifications, lines of progression,
and semorty

e Leaves of absence and sick leave
e Fringe benelus

e Selection and financial support for traning. conferences,
and other job related acti aties

o Employer sponsored activities, including social or recrea-
tional programs (§84 11 of Section 504 )

How l-ro rights to access guaranteed?

No qualfied handicapped person may be excluded from
tederally assisted programs or activities because the facilities
are inaccessible (§84 21 of Section 704 )

Whast educational rights are mlndmd'.i

A preschool, elementary, seconuary, or adult educaton pro-
gram recewving or benefiting from federal funds may not ex-
clude a child from school on the basis of handicap if place-

21

" ment an a regular educational setting cannot be achieved

satistactorily, adequate aiternative services must be provided
at no additional cost to the chid's parents or guardian
(8§84 31 of Section 504 ) ’

A free appropriate public education must be provided to
eligitie handicapped persons

Handicapped students must be educated with nonhandi-
capped persons to the maximum extent approp:iate to the
students’ needs. Nonacademic services, sugh as meals,
recess, and so forth, must also be provided in as integrated a
sétting as possible’ (§84 33 of Section 504 )

Handicapped persons must have an equal opportunity to
participate in nonacademic and extracur icular services, in-
cluding ccunseling and athletic services, in the ~ost inte-
grated setting appropriate. (§84 37 of Section 504.)

Each handicapped chid who 1s receiving or wilil receive
special educaton must be provided with an individualized
education program that wili be revised at |east annually (Sec-
tion 614 (a) (5) of Public Law 94-14Z )

What rights exist regarding fair assessment practices?

Testing and evaluation matenals must be selected and admin-
istered so as not to be racially or culturally discnminatory No
single procedure shall be used as the sole cntena for deter-
mining an appropriate educational program Testing also has .

to be in the child’'s native language or mode of dommunica-
tion {Section 615 (5)(c) ot Public Law 94-142)
Parents who do rot feel that a fair assessment fva§ made

have the nght to obtaan an independent ¢ Jusatiodal evalua-
ton (Section 615 (b) {1) (A) ot Public Law S4 142 and
§84 35 ot Section 504.)

o

How are these rights protected?

Due process procetjures for parents or gusrdians with
respect to the identification, evaluaiion, arkd placement of a
handicapped chidd who may need spe¢ial services must in-
. Clude notice, a night to inspect racords, an impart al hearing
and representation by counsel. and a review rrocedure
(884 36 of Section 504 )

o Notice in writing must be given betore !iwe schoo! system
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. jakes (or recommends) any action that may change a
child’s educational program Notice I writing 1S aiso re-
quired if a school refuses to take action to change a chid's
program

e The right to see and examine all school records related to
the identification, evaluation, and placement of a child 1s
guaranteed If certain records are inaccurate or misleading,
parents have the right to ask that they be removed from the
chid's file Once removed, they may not be used in
planning for a child's placement

e lf parents do not agree with the school’s course of action at
any point along the way, they have the nght to request an
impart:al due process hearing This means that a hearing
can be initiated to protest any decision relcted to identifi-
cation, evaiuation, or placement of a chid

= £=
o If parents disagrge with the resuits of such a hearing. they
have the richt to appeal to the State Department of Educa-
tion If stilt unsatisfied. they have the right to private legal
actiogp{Section 615 of Pub'ic Law 94-142))
How are the rights protected for children whose pa'reMs or
guardians are unknown?

Handicapped children who are wards of the state or whose
p'arents are unknown or unavaiable. have the right to the
services 0f an individual who acts as a surrogate for the
parefits or guardians 1n order to protect the child's rights
(Section 615 (b) {1} (B) of Public Law 84-142 )
\§

What $pecial provisions apply to postsecondary educa-
tion? :

-

Qualified handicapped persons may not be denied admission
or be subjected to discrimination in admission or recruitment
to postsecondary education and vocational education
programs and activities o

Following admission. gualified handicapped students shall
not be excluded from, or suo;ected to discriminaticn undar,
any postsecondary education or extracumcplar pragram or
actiity or any specific course of study '

Adjustments must be mgde in practices or rules that te\g to
discriminate aganst students with handi . that 1s, couiye
substitutions, longer exam times, and so forth | . /

Discrimination 1s pronibited in physical educat:)/and

athletics. counseling and placement serviges, and” sociai
organizations (884 42 - 84 47 of Section 504 )~

WhatA rights are provided to individuals with develop-
mental disabilities?

The Developmental Disabilities Assistance and Bill of Rignhts
Act of 1975 {Pubiic Law 94-103) provides for the following
specific rights

e Right to treatment, services, and habilitat.on designed to
maximize the developmental potential of the person and
provided In a setting that is least restrictive of the persou’s
personal liberty -

ERIC]|

,

e Right to a nourishiny, well balanced daily diet

e Right to approg-iate and sufficient medical and dental serv-
ices . ] .

e Right to be free from pnysical restraint uniess absolutely
necessary, and i nayevent as a punishment or as a subst
tute for a habiitation program

e Right to be free from excessive use of chemical restraints
and the use of chemical restraints as punishment or as a
substitute for, or in an amount that interferes with, services,
treatment, or Qabilitation :

e Right to receive close relatlve§ as visttors at reasonabis
hours and without prior notize -

e Right to be free from fire, safety. nealth, and sanitation
hazards i« any facility prowding services {Section 111 of
, Publc Law 94-103)

A person with a developmental disabilit/ receving treat-
ment, services, or habilitation under this Act also has the right
to have an ingividualized treatment plan designed specifically
for them to insure appropriateness of treatment (Section 112
of Public Law 94-103)

Note: Copies of federal laws may be requested from your
U 'S Repregentative Regulations are pubhished in the Federal
Regiséer. availlable at most pubhc lbraries Regulations for
Section 504 of Public Law 93-112 are published in the
Wednesday. May 4, 1977 edition Regutations for Public Law
94-142 are published in the Tuesday August 23, 1977 ed:-
tion

[y

AGENCIES

The Councit for Exceptional Chiidren,
Drive. Reston VA 22091

Publications P.L 94-142 Implementing Procedural Sate-
guards—A Guide for Schools and Parents, Preparing for the
IEP Mesting A Workshop for Parents

1920 Association

.

The American Civit Liberties Union, 22 East Fortieth Street,
New York NY 10016 :

Publications The Rights of Mental Patients, The Rights of
Mentally Retarded Persons. The Rights of Students

National Corimittee for Citizens in Education, 410 Wilde Lake
Village Green, Columbia MD 21044
Publications The Rights of Paren!s, Parents’' Rights Card

President’'s Committee on Mental Retardation, SevBnth and D
Streets, S W, Washington DC 20201 g~

Publication Mental Retardation and the Law A Report on the
Status of Current Court Cases

Protection and Advocacy System for Developmental Dis
abilities, Inc, 175 Fifth Ave , Ste 500. New York NY 10010
Hotiine 800 552-3962 :

The Office of Advocacy 330 C St, SW, Room 3516 Wash

ington DC 20201

Nationat Coahtion for Parent invoivement in Education 300N
Washington St Alexandria VA 22314
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What special circumstances atfect the educétion of in-
dian ... d Alaska Native handicapped chiidren?

Historically, the special relationship between the federal gov-
ernment and the Indian tnbes, as reflected in treaties, leg:s-
lation, executive orders, and court rulings, ®as caused
confusion among the states and federal agencies over %herr
respective responsibilites for the education of Indian and
Alaska Native children residing on reservationg and in Alaska
Native villages. More recently, the national“policy of Indian
self detérmmatwn has encouraged Indian tnbes and com-
munities to operate their pwr educational programs. As a
result of these practices and policies, Indian and Alaska
Native children can be found attending public (state), Bureau
of'Indian Affairs {BIA), tribal or Indian community corntrolied,
and cooperative schools

The existence of these various types of schools has often
blurred junisdictional responsibiities Rather than guarantee-
ing service availability, it has allowed chidren, particularly
those in need of special services, to fall between the cracks
Under such conditions, Indian and Alaska Native handicapped
children can be overlooked or be considered the responsi-
bility of some other agency and, consequently, receive no
educational or specialized services

How many indian and Alaska Natiyve handicapped children
are there?

Handicapped children aré defined by Public Law 04-142
mshially retarded, hard of jearing. deaf, orthopedically im-
paired, other bealth | . speech impaired, visually hand:-
capped. seriously emotionally disturbed, or chidren with
specific learning disabiites who, by reason thereof, require
special education and related services Using this deunition,
the BIA has reported that approxnmately 4,500 students at-
ltendmg its schools have been identified as handicapped In
addition, there are about 800 students who have been re-
ferred to institutions or private facilites for the handicapped
by BIA Social Services

In general, it has been extremely difficuit to determine the
precise number of Indian and Alaska Natve handicapped
children In the United States due to the different types of
school systems enroling thesc cluidren However, of the
apbroximate_ly 330,000 Indian and Alaska Native chidren
nationwide, the 1978 Civil Rights Survey of Elementary and
Secondary Schools reported that there were 24816 hands-
capped (1 e , mentally retarded learning disabled, speech im-

paired, and seriously emotionally disturbed) chidren and
youth participating in special education programs In addition,

2,495 Indian and Ka-Native students were reported to be
in classes for the gifted andYalented

- (' /v
)

r« s
What types ol schpo }:fo indian and Alaska Native chil-

dren eligible toattend?

Approxnmately 72% of ali chidren resuimg on reservalgns
and in Alaska Native villages attend pubhc schocls, ax;t
23% attend BIA schools and 5% are in other schoois
many cases, more than one type of school can be found serv-
ing a single reservation or Alaska Native vallag'a

While the Department of the Interior, through the BIA, annually |
operates approximately 190 ‘day and boarding schools for
eiigible Indian students in 17 states, the BIA also contracts
with Indian tribes and tribally recognized Indian groups who
operate schools In addition, the BIA can enter into agree-
ments with a public schoo| district for the operation of a coop-
erative school. 7

How are the educational rights of indian and Alaska Native
handicapped chiidren protected?

Public Law 94-142 (the Education for All Handicapped Chil-
dren Act of 1975) quarantees all handicapped children a

»free, appropnate public education as of September 1, 1978
It 1s the responsibility of the state and its local education
agencies to accord Indian and Alaska Native handicapped
chidren residing within the jurisdiction™ of a local eduggtion
agency all the nghts and protections afforded their non-
Indian counterparts This means the provision of special edu-
caton and related services ihciuding nondiscnminatory
evaluation, ‘ndividualized education programs, and place-
ment in the least restnctive environment At the same tine,
PL 94-142 also gives attention to Indian handicapped chil-
-dren on reservgtions or in Alaska Native villdges served by
elamentary and secondary schools operated by the BIA In
keeping with legislative intent, the Secretary of the Interior
must assure the provision of a free, appropnate education to
all handicapped children served by BIA schoo!s

Public Law 93-112 {Section 504 of the Rehabilitation Act of
1973) prohibits discrmination against handicapped children
n programs gmd activiies receiving federal financial assist-
ance With respect to preschool, element: y, and secondary

23 , ’
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education programs and activites, the regulations that
accompany Section 504 in almost all respects conform to
the requirements of Public Law 24-142. Since almost all
pubhc as well as trnkal and Incian community controlled

.schools on and near Indian reservations receive financial -

ass'stance through such federal programs as the Indian
Education Act of 1972 Impact Aid (P L 874}, and Titles i and
Vii of the Elementary and Secondary 'School Act Thus Indian
and Alaska Nahve‘ﬁanducapped &hildren are further assured
at e, aDDroprlate education even If they reside in a state that
ct .oses notto participate under Public Law 94-142

The Rehabiltation, Comprehensive Services, and Deel-
opmental Disabilities Amendments of 1978 expanded Section
504 of Public Law 93-112 to include programs and activities
conductec Ly federal agencies such as the Department of
the Interior Agencies are further required to adopt regula-
tiors to end discrimination in their programs and activities
In the case of the Department of the Interior this would re-
qurre the development and adoption of regulations for BiA
operated and contracted preschool,'elementary. and s=2cond-
éry programs that guarantee the pPovision of appropriate
special educetion services

How are the rights of indian and Alaska Native handi-
capped children protected when served by tribal and In-
dian community organizations? N

The Indian Self-Determination and Educational Assistance

Act (Public Law 93-638). as well as eariier policies, permits

the BIA to contract with tribes—ard Indiar community organ:-
zations for the operation of preschiool, elementary and sec-
ondary school programs According+to past BIA annual pro-
gram plans these” contract schools also are to comply with
the requirements of Pubiic Law 94-142 .

The Office of Indian Education US Office of Educaton, also
provides funds to tribal and Indian community organizations
for delivering educational services to preschool and school
. age children Because some~of these Indian community
schools do not receive funds from.edpibr BIA or the state
" there is some question regarding therr compl?hnce .with BIA
or state standards However since they receive federal finan-
cidl assistance they must comply with the requirements of
Section 504 -

The>Adm|r)2trahon for Q[y\dren Youth and Familes Indian
and nt Programs Division, funds more than 90 tribes and
Indhani- groups to operate Heed Start programs which
presently serve approxima‘?ely 13,000 indian qnd Alaska
Native children age 3.through the age of compulsory school
attendance Head Stan standards require that at least 10%
of the enroliment opportunities in each local Head Start pro-
gram consist of children professionally diagnossd as hand:-

! capped Moreover, Section 504 prohibits the outright ex-
clusion of a hand ipped child meeting the eligibility reauire
ments of a preschool program supported with federal funds
such as Head Start

-

L.
Who is responsible for serving Indian and Alaska Native
handicapped ch.ldren on reservations or in Alaska Native
villages?

Public local and nte-mediale educational agencres are re
sponsible for dentit.hg evaluating and providing specia!
education and related services to all handicapped children
residng within therr boundaries This responsibility alco
applies in instances where such local school districts have
boundaries that encompass all or part of an indian reserva
ticn or Alask. Native village In the event that BIA operated or
contracted schoors exist within the service area of a public
school system, handicapped students enrolled in these
schools are guaranteed the same rights as students attending
the tocal publhic school -

Prot . ns arise when more than one type of school exists in
the same geographic area In many areas confusion exists
over who Is responsible to |dent|f:y out of school children who
may be handicapped and in need of special education ser-
vices To overcome this difficulty, some states amd BIA ad-
ministrative offices have developed cocperative agreements
regarding therr respective responsibilities

RESOURCES |
xHe Will Lift Up His Head A report to the Developmental bfs |
\abnmles Office on the Situation of Handicapped Navajos and

the Implications thereot for all Native Americans, HEW Pub- ‘

ication No (OHDS) 78-29006 Avallable trom US Depart- > |
ment of Health, Education, and Welfare, Office of Human

Development Developmental Disabiities Otfice, Wasnington

DC 20201

Ramirez, B, Pages, M, and Hockenberry, C ., Special Educa-
tion. Programs for American Indian Exceptional Children and
Youth A Policy Analysis Guide, 1979, and Ramirez, B, and
Hockenberry, C, Special Education Pohcies for Amerigan
Inaran and Alaska Native Exceptional Students A Develop-
ment and Resource Guide. 1980 Availabie from The Council
for Exceptional Children, 1920 Assoctation Drive, Reston VA
22091

WHERE TO OBTAIN MORE INFORMATION

Bureau of Indian Affairs

Adwvisory Commuttee for Exceptional Children =
Division of Exceptional Education

Ottice of Indian Education >rograms

18th and C Streets

Washington DC; 20240

Office of Special Education

U S Department of Education - ’
Donohoe Building N )
400 Maryland Avenue SW }
Washington, DC 20202 -

Indian and Migrant Program Division

Head Start Bureau .

Administration for Children Youth and Families
PO Box 1182

Washington DC 20013 -

Prepared by Bruce Ramirez Director American Indian Special Educat hn Prlicy [AISEP) Project
The Counc!! for Exceptional Children
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What guarantee of procedural safeguards in-
cluding due process is there fol handicapped
chlidren? -,

Public Law 94-142 requires any statd, intermedi-
hte or local education agency that wants to be
eligible to receive federal funds for the education
of handicapped children must provide procedures
to assure that handicapped children and their
parents or guardians. are guaranteed procedural
safeguards with respect to identification, evalua-
tion, and educational placement 6r the provision of
a free appropriate public education. -

What are the procedural ‘safeguards guaran-
teed to parents or guardians by Public Law 84-
1427

Public Law -94-142 offers the following guaran-
tees to parents and guardians:

i)
‘e Written notification and consent before evalua-

tion. in addition, the right to an interpreter/ '

translator if the family's native language is not
Engiish (unless it is clearly not feasible to do so).

e Written notification and consént when intiating
or refusing to mitiate a’ change in educatlonal
placement.

e Opportunity to present complaints regardlng
the identification, evaluation, platement, or the
. provision of a free appropriate education.

e Opportunity to obtain an independent educa-
tions. evaluation of the child.

¢ Access to all relevant records )

e Opportunity for an impartial due process hear-
ing including the right to. (a) receive timely and
specific notice of the hearing; (b} be accom-
panied and advised by counsel and/or indi-
viduals with special knowMdge or training in the

problems of handicapped children; (c) confront,
cross examine, afd compel the attendance of -

witnesses; (d) present evidence; (e) obtain a
writtenzor electronic verbatim record of the
hearing and written findings of fact and deci:
siong; (f) have the child presént; (g) open the
hearing to the public; (h) prohibit any pvidence

that hadn't been dusclosed at lea: . 5 days be-
fore the hearing. -

e The right to appeal the findings and decision of
the hearing.

Under what conditions can a surrogate parent
be lppolntod for a child? -

According to the law, assignment of a surrogate
parent for cRildren occurs when the child's parent
or guardlad i8 not known, the child’s parents are
unavanlable ‘dcthe child is a ward of the state.

What is the purpose of a surrogate parent?

The surrogate arent represents the child as a
parent in all matters pertaining to the identification,

evaluation, placement, and the prowsmn of a free
appropriate public education.

What situations could require the convening ot
an impartial due process hearing?

If a child is being considered for evaluation and
permission is not granted by the parents, the edu-
cation agency may request a hearing to present
its reagons for wanting to conduct the evaluation.

It there is a disagresment about the recom-
mended individualized education program (includ-
ing placement) or change in the pr. >gram of a child,
the parent or the local education agency may re-
quest a hearing.

If there is any disagreement with respect to any
matter relating to the identification, evaluation, or
educational placement of a child or the provision
of a free appropriate public education, such com-
plaints may be reviewed at an impartial due pro-
cess hearing.

What guarantee is.there that the hoarlng will be
impartial?

The law states that employees of local or state
education agencies invoived in the education or
care of a specific child may not act as hearing of-
ficars for that case. The intent of this sateguard is
to eliminate any bias that may be brought to the
hearing by someone already involved in the mat-
ter




»r

What happens if one of the parties is not satis-
fied with the putcome of the local or interredi-
“ate education agency hearing?

An appeal may be made to the state education
agency which shall conduct an mpartial review of
the hearing and render an indapendent decision
If the problem cannot be resoived to everyone's

- satisfaction by the review, either party has the

nght to bring civil action with respect t the com-

plaint.

What happens to the child while procoodlﬁgs
#re pending?

Ifthe education agency and the parént agree on a
temporary placement, the child will be placed If an
agreement cannot be reached then the chid will
remain in the same setting as before the action be-
gan.

If the case invoives a child who is entering pub-
lic school for the first time then the child shali be
temporarily placed in a public school program,
with the consent of the parent or guardian, unti all
proceedings have been completed.

RESOURCES

A CEC/tréining institute is avallable on due pro-
cess. For addtional information write CEC,
Departmertt of Field Services or call our toll free
number (80C) 336-3728 Virginia residents,
pleese call collect (703) 620-3660

r

The due process panel and The due process
hearng A part of The kaw and Handicapped
Children in School Ser:es, 30 min color %"
videotapes Indiana University, Audio-Visual
Center, Bloomington IN 47401 ($16000.
rental, $15 75 each OrderNo EVU-1712)

Exploring issues in the implementation of P L
94-142. Due process Developing criteria. fér
the evaluation of due process procedural safe-
guards provision Research for Better Schools,
Inc, 444 North Third St, Philadelphia PA
19123 ($15 per set of 4 volumes, $4 00° per
volume, prepaid )

Henley, C E A model for a special education due
process hearing Bureau Memorandum, 1978,
20(1), 2-11

Imp/eme%t/ng procedural safé'guards—A' guide
for schools and parents A muitimedia kit Three
sound fiimstrips, three audio cassettes, dis-
cussion guide. dittomasters The. Council for
Exceptional Children 1978 $90 00

Jacobs, TG A parent’'s guide to heanngs undsr
Public Law 94-142: The Education for All
Handicapped Children Act 1978. 22 pp. Avail-
able from the ERIC Document Repfroduction
Service, P.O Box 190, Arington VA 22210
ED 16 3745

Lev, LJ Due process Procedures for success
Acaderuc Therapy, 1979, 15(2), 221-225
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INDIVIDUALIZED EDUCATION
PROGRAM-

What is an IEP?

The Individvakzed Education Program (IEP; is a
management tool, not an instructional pla, Itis the
hink between a handicapped child and the type of
special education he or she requires The concept
of an individually written program for each child is
far from .new; competent teachers havé been
doing 1t for years. What is new is the fact that it 1s

- required by federal law (P L. 94-142, The Educa-
tion for All Handicapped Children Acd). It must be
wntten, and the child’'s parents must agree to the
program

What are the components of an individualized
education program?

According to Public Law 94-142, an IEP must
e Be writ.

o Describe the chid's present levels of educa-
tional performance

e State annual goals
» State short term instructional objectives

e Describe specimie ool educational and re-
latad services to be provided

e Determine the extent of the child's ability tc
participate in regular educational . rograms.

e Determine the starting date of thz child's pro-
gram and services

o Anticipate the duration of the services

e Select appropriate objgctive cnteria and evalu-
ation procedures to determine whether instruc-
tional objectives are being achieved

e Determine the schedule for evaluating pro-
gress, at least annually

S d

Who determines what will be included in an
individualized education program?

Public Law 94-142 requires that a qualified repre-
sentative of the education agency that has the
authority to deliver the agreed upon services, the
.eacher(s), the parent or guardian, and, whenever
appropriate, the child meet to develop the IEP.

An I|EP -is basically an agreement between
(a) a consumer (who Is the student) and his or her
parents or guardians and (b) the supplier (which is
the local, intermediate, or state education agency).
In developing an IEP, the supplier and consumer
should explore together the needs of the child,
ways those needs can be met, and which edu-
cational needs have the highest priority. Thus, an
appropriate education is individually designed for
each handicapped child by providing sper al
education and related services required to meet
those needs

The following questions and answers are
based on material from A Primer on Individualized
Education Programs for Handicapped Children,
{Torres, 1977)

What information would be helpful in writing
an individualized education program?

Since each program is written for a particular child,
it i5 important to have appropriate assessment
dota avalable that indicate the child's present
level(s) of performance. Areas of assessment
would inclucx intellectual and social development,
and physic - capatilities such as the use of legs,
arms, eyes, ears, and speech. The child's age,
grade, and degree of learning to date must be

’
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considerer' when setting goals Equally important
dre the chud's streagths and weaknesses These
would include such things as general ,ealth
factors, special talents. best mode of learning,
and sensory and perceptual functioning

Information can come #om tests given by
psychologists, educational diagnosticians, teach-
ers, or others who have worked with the child,
or it can come from teacher or parent obser-
vations

How can priorities be set?

By looking at the chiid's present level of func-
tioning, parents and teachers can begin to see
critical areas needing attention These areas can
be pnpointed by having parents, teachers. and
the child. if possible, state what thety think 15 most
important These become the high priority learn-
ing items Other areas where weaknesses exist
can then be identified

A3 the IEP is developed. placement needs
become apparent There must be some cor-
respondence between the number and level of
the annuai goals set and the amount of ime avail-
able for instruction Planners need to consider
whether goals can be met within the regular pro-
¢am with consultation for the teacher. with a few
hours a week of supplementary instruction, or with
more hours of direct instruction by a sprciahst

How are annual goals and short term objectives
determined?

Annual goals can only ba the group's best
estimate of what the child will e able tc do within
one year If goals are accomplished sooner than
anticipated, additional goals will be set There
must be a relationship betwee ° .ne annual goals
set and the child's present ievei of performance
The suppori needed to achieve the annual goals
must be documentec. and the person(s) respon-
sible for such support should be hsted

While the annual goals for each chiid are estab-
hshed by the planners, themseives, the short term

objectives can be obtaned from a variety of
published sources A currniculum guide can often
be the best tool to use when pinpointing behav: ars
and seguencing short term objectives

REFERENCE

Torres, S*\(Ed) A pnmer on individualized edu-
cation programs for handicapped children.
Reston VA The Foundation for Exceptional
Children, 1977 ($4 95)

RESOURCES

Canning, Jean, and Others The IEP parent in-
volvement training guide Hightstown NJ. North-
east Regional Resource Center, Ocjobet 1979
113 pp Available from the ERIC D&ument Re-
production. 8ervice, P.O Box 190, Arlington
VA 22210 ED 185734

Clay. James E . and Stewart, Freddie Implement-
ing ndividualized education programs with con-
tract activity packages TEACHING Exceptional
Children, Summer 1980, 12(4)

hY

Deno. Stanley L., and Mirkin, Phyllis K Data based
IEP development An approach to sutstantive
comphance TEACHING Exceptional Children,
Spring 1980, 12(3)

Lovitt, "omas Writing and implementing an 1EP:
A step-by-step plan Belmont CA Pitman
Learning Inc, Fe@’ﬂc@ Education Dwision, 6
Davis Drive, 1980 ($7 95)

Morgan, Danel P A primer on indwiduahzed
education programs for €aceptional children
Preferred strategres and practices Reston VA
The Council for Exceptional Childrén. 1981
($5 95) )

Weiner, Bluma B, £Ed Perscope Views of the
individualized education program Reston VA
The Council for Exceptional Chidren, 1978
($9 75)
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CHILDREN ON MEDICATION

Since the passage of Public Law 94-142, The
Education for All Handicapped Children Act of
1975, increasing numbers of children with special
needs are being educated in public school
settngs. Many of these children take medication
routinely for chronig.ilingss, convulsive disorders,
and behavior disorders. Therefore, more demands
are being made on schbol personnel to dispense
nrescribed medication! In establishing guidelines,
school personnel ghould consider the child's
feelings about taling medication. If the way in
which drugs are administered embarrasses the
child, far more harm than good may result. When
appropriate and with physician's approval, inde-
pendence through self medication should be en-
couraged. -

:What procedures shouid by followed when ad-

ministering medication to children at school?
The following policy statement, based on one pub-
lished originally by The Council for Exceptional
Children in the January 1977 issue of Exceptional
Children, states: Each educational agency shall
establish written policies concerning the adminis-
tration of prescribed medicaticn by school person-
nel during school hours Such policies shall
specify the following.
B Administration of Medication Form A com-
pleted form shall be on file for each child re-
quiring medication which includes.

e A copy of the prescription and recommended
dosage

e Physician's requiements specufying fre-
quency and method of admirustration.

» Description of anticipated therapeutic re-
sponse to the medication

e Description of pbssible side effects.
e Physician’s signature.

o Parental signature approving the adminis-
tration of the medication.

8 Storage of Maedication Each educational

agency shajl designate in writing specific
locked and-fimited access spaces within each
building to house student medication

-+

e In each buillding that houses a full time rggis-
terad nurse, medication shall be locked in the
designated nurse’s office. A

¢ In each building that houses a-less than full
time registered nurse, medication shall be
locked in the bullding administrator's office.

M Professional Rights and Responsibiities: In
order to protect the health of the child and the
rights of the professionals, guidelines for ad-
ministration of medication shall be: developed
which consider at least the following:

o The school principal has on file in the pupil's
student record the properly completed
“Administration of Medication”form.

e The professional has a copy of the “Admin-
istration of Medication” form available fur
immediate reference.

e The “Administration of Medication” form must
be completed and filed easn School year and
whenever the presc:i’SﬁsT is changed by the
physician.

e The professional should be forewarned in
writing that the professional may be held
negligent and personally liable to court action

if a mistake 1s made by the professional in

administering the medication

e The professional has the right to refuse to
administer medication when the procedures
described above have not been completed.

Which drugs are used most commonly to con-
trol convulsive disorders?

Seizures may be treated with antiepileptic drugs.
The most commonly used antiepileptic drugs are
phenobarbital and Dilantin Other freqUently pre-
scribed drugs used in the martagement of convul-
sive disorders are: Mysoline, Tegretcl, Diamox,
Zarontin, Clonopin, Valium, Mebaral, and Celontin.

What are psychotropic drugs?

Psychotropic drugs are those medications pre-
scribed to control mood, thought processes, and
behavior. Psychostimulants, major tranquilizers,
minor tranqgihzers, antidepressants, hypnotics,

—



and sedatives are categornes of psychotropic
drugs. Many of these drugs also have anticon-
vulsant properties, while a number of anticon-

behaviOr

: What do central nervous system stiffulants
such as Ritalin do?

Children treated with Ritalin or other stimulants
should remain on task longer, be more attentive,
and be more responsive to positiva reinforcement
Other specific benefits t. he expected from
stimulant treatment include less impulsive, dis-
tractible, or hyperactive behavior and fewer re-
sponses to nonrelevant stimuls.

/

. What alternatives ars there to pharmacological
treatment for hyperactivity and learning dis-
orders?
Experimentation has been conducted using orth~
molecular and megavitamin therapy, diet cont..
(additive and salicycate free diets, hypoatlergenic
diets, hypoglycemic diets), mineral therapy, and
coftee and caffeine. Thus far, results are iricon-
clusive. Researchers have- established the ef-
fectiveness of applied behavioral analysis tech-
niques in the management of hyperactivity and the
value of specific skills teaching, task analysis,
and mastery teaching in the remediation of learn-
ing disorders.

Is monitoring the effects of medication im-
portant?
The followup phase of drug treatment shouid
- include e ajuations of any changes in the child's
academic achievement -and learning ability. if the
' child’s response to medication is not monitored
adequately, the medication could end up produc-
ing hittle therapeutic benefit such as a shght reduc-
tion in the seventy of behavior problems but no
effect learning problems and achievement
An anéarr?ative therapy should he substituted if
sgtistaztory progress has not been effected by a
specific pharmacological treatment

Community Resources
e Local pharmacists
o Locel county medical society
o State medical schools
o Pediatric outpatient cinics
& Local pubtic health departments
e Special founaations for specific medical

condmons

hs

vulsant drugs may have pronounced effects on {'

" ADDITIONAL READINGS

Ayillon, T, Layman, D, & Kandel, H J Abehavioral-
educational alternative to drug contrc’ of hyper-
active chidren Journal of Applied Behavior
Analysis, 1975,8,137-146

Bosco, J J, & Robin, S S The hyperactive child
and stimulant drugs. Chicago University of
Chicago Press, 1976

Calhoun, G Hyperkinesis a..d chemotherapy
Academic The-3py, November 1979, 15(2).
141-444 -~

Cohen, MJ (Ed), Druy: and the special Chl/d
New York Halsted Press, 1979

Conners. C K What parents need to know about
stimulant drugs and special education. Journal
of Leammg Disabilties, 1973, 6(6), 349-351

Gadow, KD Chilidren on medication: A primer for
school persoanel Reston VA, The Council for
Exceptionai Children, 1979 ($7 50)

Kornetsky, C Pharmacology: Drugs affecting
behavior. Somerset NJ: Wiley Interscience,
Division of John Wiley and Sons, Inc., 1976
($21 50) ;

Livingston, S. Comprehensive management of
epilepsy in infancy, childhood and adolescence.
Sgnngnela L Charles C Thomas, 1972

Physizians’ desk reference. Oradell NJ Medical
Eccnomics, 1978.

Ross, D M, & Ross, S.A Hyperactivity: Research,
theory, and action. New York: John Wiey &
Sons, 1976

Safer, D J, & Allen, R P Hyperactive chidren:
Diagnosis and management. Baltimore’ Univer-
sity Park Press, 1976

Safer, D J, & Allen, R P Side effects from long-
term use of stimulants in children International
Journal of Mental Health, 1975,4, 105-118

Sprague, R L, & Gadow, K D The role of the
teacher in drug treatment Schoo! Review,

1976, 85, 109-140.

Sprague, R L, & Sleator, E K What is the proper
dose of stimulant drugs in chidren? Interna-
tional Journal of Mental Health, 1975, 4(1-2),
75-104

Sprague, R L, & Werry, J S Psychotroplc drugs
and handicapped chidren In L Mann & D A
Sabatino (Eds ), The second review of special
education. Philadelphia:J S E Press, 1974

Weithorn, C J., & Ross, R Who moniters medica-
tion? Journal of Learning Disabilties, 1975,
8(7). 458-461
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PARENTS’ RIGHTS
- AND RESPONSIBILITIES

What are my responsibilities as a parent in the process of

. obtaining a public education for my handicapped child?

Q

ERIC

Aruitoxt provided by Eic:

Parents often feel-that the responsibility for the education of
their child rests entirely with the public school system in fact,
many parents consider the schoal personnel to be experts
and therefore to know what is best for their child. While this
may be the case for certain aspects of the child’'s program. as
a parent you have the responsibility to be an advocate for
your child. Do not be intimidated by thinkirg that school
personnel are experts. You, too. are an expert when it comes
to the needs of your child.

Federal and state laws make it mandatory for you as a parent
to be included as part . the team that makes educational
decisions for your handicapped child. It 13 your responsibiity
to work on that team to develop an appropriate educational
program for your child. it is helpfu! to remember that everyone
on the team is working together for the same purpose—to
provide for your child’s educational neeas in accepting this
responsibility, some of the following suggestions may be
helpful:

e Maintain a cocperadve attitude Working together in a team
effort will only serve to benefit your child.

e Learn as much as you can about your rights and the rights
of your child.

e Ask questions. Since educational and medical terms can be
confusing, ( 18 perfectly acceptable to question what is
being said about your child 7

» Express yow concerns about your child's education.
School personnel will welcome your observations and sug-
gestions

e Join a parent organization. It is often helpful to know that
other parents are going through simildr experiences The
opportunity to share knowledge and experiencus can be
invaluable. Many times parents find that as a group they
have the power to bring about needer: changes. A parent
group can be an effective force on behalf of your child

What are my rights in obtaining a public education for my
handicapped chili?

L ]
To be an eftectvae advocate for your child, it is most im-
po:tant to kncw and understand your nights. Public Law 94-
142, the Educ:ation for All Handicapped Children Act of 1975,
calis for parent involvement in the process of making educa-
tional decisions for handicapped children Some of your rights
during this process inc‘l.ude: -

e The right to request that your child be evaluated if you feel
that he or she is in need of special education

e The right to have an independent evaluation done if you -

disagree with the outcome of the school evaluation.

o The right to request an impartial due process hearingﬁif
your disagreement over the evaluation cannot be resolved
informally

e The right to participate in the development of your child’s
ndividuahzed education program (IEP) Ren}ember. you
know important information about your chiid “that no one
else does. Ask questions and givc your input at the IEP
meeting. You ‘can make a difference

e The nght to request an impartial due process hearing if you
disagree with what 18 offered as your czild's IEP

e The right to appeal the deision of the
disagree with that decision.

earing officer if you

e The right to take your grievancesto a éQun of law

e The right to be fully informed bv the school whenever they
seek your consent for testing, placement, etc

e The opportunity to examinie your child’s education records
%
In addition, you should know that.
e A child cannot receive special education and related
services nor be placed in a special education class without
an |EP that you help develop.

¢ The placement of a handicapped child cannot be changed
without a new IEP

2
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¢ {f a hearing 1s requested to determine a child’s placement.
the child must remain in hus or her current ptacement untit
the decision has been made

e Transportation should be included in your child’'s IEP as a
related service

e The IEP 1s not intended to cover all of the needs of a hand-
capped child—only the educational needs

Many other nghts are included under Public Law 94-142

" Learn your nghts in order to insure that your chiid receives an

appropriate pubilic education

As the parent of a handicapped child what should | do to
prepa-e for working with the public school system?

-

As you begin the process of obtzining a public education for
your handicapped child, you will find it necessary fo work with
many ditterert school personnel The following suggestions
may make 1t easier and faster to obtain the desired educa-

tiona) services :
H

o Make all requesis in writing
o Keep copies of ali correspondence you send and receive

o Keep a dary of names and dates of telephone conversa-
tions, letters. and appointments

o Request copies of all reports on your child tor your files

e Ask as many questions as it takes to understand what 1s
being said about your child and keep notes for future
reference

e Explain your concerns about your chid Remember that
you knQw your child better than anyone else Your com-
ments will be helpful

e Keep an open mind. When there 1s a spirit of cooperation
between you and the schoo!, you w.i find that the results
come much faster Try to understand all viewpoints before
making a decision

Wihere can | turn for help and further information?

To insure that you are well ntormed of your rights, you shouid
cbtain a copy of Public Law 94-142 trom your congressional
representative You may also tind it heipful to obtain a copy of
your state’'s current special education laws and regulations
from the special education division . the state department of
education Your schoo! prinuipal or special education
administrator will be able to inform you of local school policies
as well as your rights unoer the law Joiming a local parent

organization can provide ynu with needed support In
addition,_the parent group may know of other local resources
Intormation about locat paren\ organizations can be obtained
from Cioser Look, The Nationa! Information Center for the
Handicapped, P O Box 1492, ‘Washington, DC 20013

For answers to specitic questions about the educational
nghts of your handicapped chid, contact The Counci for
Exceptional Children, 1920 Association Drnive. Reston, Vir-
gima 22091

RESOURCES

Evans, J Working with parents of handicapped chidren
Reston VA The Council for Exceptional Children, 1976.
$3 50 (Also available in Spanish, Stock #133)

How to get services by being assartive and How to organize
an effective parent/advocacy group and move buréau-

. cracies Avaiable from Coordinating Counct for Handi-
capped Chiggen, 407 S Dearborn, Rm 680, Chicago iL

' 60605, $4 00 each plus 50¢ postage

Jordan, J B (Ed), Progress by partndrs in step Special Issue
on {EP. TEACHING Exceptional Children, 10 (3) Reston
VA The Council tor Except.onal Children, 1978, $3 50

Kroth. R L & Scholl. G T Getting schools involved with par-
ents Reston VA The Counci tor Exceptional Children,
1978, $500

Nazzaro. J N Freparirg for the IEP meeting: A workshop fc.
parents Reston VA The Councii for Exceptional Chiidren,
1979, %3500

PL 94-142 implementing procedural safeguards—A gu‘de
for schools and parents A multiredia kit Reston VA The
Councit for Exceptional Children, 1978, $90 00

AGENCIES

Closer Look
1201 16th St . N W, Ste 6078
Washington DC 20005

National Committee for Citizens in Education
Suite 410, Wilde Lake Village Green
Columbia MD 21044

Nationai Coalition tor Parent involvement in Education
300 North Washington St
Alexandria VA 22314

Prepared by
Jean Mack

intormation Specialist for Policy Research

Governmental Relations Unit
The Council for Exceptional Children
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PARENTS OF HANDICAPPED
CHILDREN |

/

What are some of the proble:..s facing parents
.ot handicapped chiidren?

Parents confronted with the challenge of raising
a handicapped child are inevitably overwheimed
by questions. What is the best thing to do—right
now? Should parents try to find a preschool pro-
gram? Are there good elementary programs in
the area that will make the most of the child's
abifities? If not, what shouid parents do? A young
child spends 80 much time at home—can parents
help him during these valuable hours? How? Will
raising a handicapped chitd put too great a stran
on the marriage? How will other brothers and sis-
ters react? Where can parents tumn for suppont,
answers to preséing questions, and direction to
services that are truly responsive to a child’s
needs?

Many parents searching for heip talk of “hitting
a stone wall.” All too often, parents are given a
diagnosis (sometimes in medical terms they bare-
ty understand) and have no idea at all what to do
next. The need for information i8 an enormous
one especially the kind of information that en-
compasses the widest possible , that is re-
lated to a chid’s own special problems, and that
is based on identification with the éxperiences of
the parents.

Parents need to know not only about the edu-
cational and medical or therapeutic programs
but aiso about opportunities for recreation for
their children and respite for themselves. They
need to know about new ideas and hopeful devel-
opments in action for the handicapped and who
their friends and allies are in the community. They
need “hovs/ to" information: how to stimulate a
young chid's development, how to work with
teachers and other professionals in bringing out

their child's potential, how to act effectively to .

bring about new programs when services are in-
_ adequate or nonexistent.

Getting this kind of information can make a cru-
clal ditference to handicapped children and their
families. But it is no easy task.

/

How do parents find the services their child
needs?

Frequently, it is necessary to consult several
sources to find out what services are available. It
is unlikery that the child’s physician or the child's
‘eacher is aware of all the services that are Rvail-
able. Members of local parent organizations\are
often experts on hard to find local services. Infor
maticn and referral services are provided by local
government and social service agencies (look in
the telephone book under city or county govemn-
ment and zonsult the yellow pages under ''Social
service Organizations”). Organizations such as
Health and Welfare Councils, United Way, and
Easter Seal Societies may also prove helpful. Also,
Closer Look, the National information Center for
the Handicapped, is organized to link parents with
sources of help that exist in gtheir own communi-
ties.

What are the rights and rup%mlbllhln of
parents with respect to their chiid's education?

A school system can seem very formidable {0 a
parent whe first takes a handicapped child in hand
and goes to find out what is available. It lﬁ impor-
tant for parents tG know the steps to take to ob-
tain services and the staff that have the respon-
sibility for providing those services Parents have
a vitally important role in s¢hool conferences on
evaluation and placement and in followup proce-
dures that ensure programs are effective. This
role, now acknowleded by law, means that
parents must have increased familiarity with tests
and dlagnostic procedures as well as conficence
in working with various members of the school
team. There are traned advocates in a growing
number of communities who can give parents
the help they need in these situations. It is a big
help, too, to learn basic diagnostic information
since this will strengthen the parent as a monitor
of their child’s school placement. =
For years, parents went begging for education-

3 3 al services for thelr handicapped chilidren. Now,

#
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state and federal laws have made it clear that edu-
cation is every child's right. Legislation passed
by Congress in 1975, The Education for All Handi-
capped Children Act, requires that education be
provided to ali handicapped chikdren no matter
how severe therr disabilities may be. Some states
call for programs to start at birth recognizing the
rerarkable progress that can take place when
learning starts as early as possible.
Implementation of this law is going to require
a concerted action by all concemed citizens.
More than ever before, parents must learn to prac-
tice the art of practical politics—t0 make sure that
laws are backed by necessary funding. Coali-
tions have emerged in many parts of the country,
yniting parent groups in their efforts to gairi full
public support for equal educational opportunities

- for handicapped children.

Why should parents join a parent group?

Parent groups have been a significant force at
the national, state, and local levels in obtaining
needed services and ensuring the rights of the
handicapped to such things as an equal educa-
tion From the point of view of the individual
parent, the greatest value of parent groups is
probably th - unique kind of understanding and
support they can give It helps to know that one Is
not alone and to have the advice and encourage-
ment of others who have been through similar
difficutties. National, state, and local groups exist
for most of the specific handicaps.

The werld that parents of handicapped children
are living in is changing dramatically Parents are
seen more and more as equal partne=- with pro-
fessionals in’ planning educational programs ar.d
helping to carry them out. There is more hope than
ever that handicapped children will not be stig-

matized by being ‘‘different,” but will be accepted .

and respected individuals in the community.

The greater the awareness parents have of their
role, the more power they will have to push open
doors that are still closed, change rigid and anti-
quated attitudes, and see their children grow to an
adulthood that holds independence and the great-
est possible fulfillment

Checklist for Action

e Find out from other parents which professionals
have neen most helpful

e Join a parent group to obtain personal si-pport
and information as well as to increase the
group's strength to promote better services

e Keep a record of observations and all corres-
pondence with professionals and schools

¢ Know what rights are guaranteed by law and
persist in obtaining an educational pregram and
related services that are appropriate.

34
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e Recognize that feelings ot despair, fatigue, and
guit are common to all parents, especially

" parents of handicapped children. Get the emo-
tional support needed from other parents or
professional counselors.

RESOURCES

Alexander Graham Bell Association for the Deaf
3417 Volta Place, NW.
*shington. D.C. 20007

. aerican Coalttion of Citizens with Disabilities
1346 Connecticut Avenue, N.W. 4817
Washington, D.C. 20036

* Association for Children with Learning Disabilities

4156 Library Rd.
Pittsburgh, Pennsylvania 15234

Closer Look
National Information Center for the Handicapped
P O.Box 1492 .

,Washington, D C. 20013

Epilepsy Foundation of America
1828 L Street, N.W
Washington, D-C. 20036

International Association of Parents of the Deaf
814 Thayer Avenue
Silver Spring, Maryiand 20910

National Associgtion for Mental Health
1800 North Kent Street
Rosslyn, Virginia 22209

National Association for Parents of the
Visually Impaired

2011 Hardy Circle

Aystin, Texas 78757

National Association for Retarded Citizens
2709 Avenue E East
Arlington, Texas 76010

National Association of the Shysically
‘Handicapped

76 Elm Street

London, Ohio 43140

Natior.al Easter Seal Society for Crippled Children
and Adults

2C23 West Ogden Avenue

Chicago, lllinois 606 12

United Cerebral Palsy Association
66 East 34th Street
New York, New York 10016

{Eﬁii:] A Product of the ERIC Clearinghouse on Handicapped and Gifted Children
1920 Association Drive, Reston, Virginia 22091
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